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ABSTRACT 

 

This paper addressed the teaching of English media communication using the practice based 

method, with the students that attended the course learning through the simulation of real life work 

situations. The method was assessed for its usefulness and how it helped to teach English according to 

the working environment of the media, but within a Thai context. This was done to show the practical 

usefulness of the communication skills needed for working for the media in English in Thailand. The 

assessment carried out was based on the English language media communication course given by the 

authors in 2021 to students in the Faculty of Management Science at Muban Chombueng Rajabhat 

University. As an outcome of the study, a teacher-student interactive strategy model was proposed 

together with a series of recommendations for giving this type of course in the classroom and on-line.  

  

Key words: Practice based communication, English media communication, Vocational Instruction 

 

Introduction 

The English language is well established as the international language of communication.  This 

is the result of the English-speaking world that extended itself into world commerce as a consequence 

of modern globalization. The use of English continued to expand as world literacy increased. When a 

speaker wished to address a world audience, English became the language of preference. As a 

consequence, institutions of higher education worldwide continually emphasized the teaching and 

learning of English (Galloway and Mckinley 2021). 

Institutions of higher learning conduct seminars, conferences, and teacher-training programs to 

improve English language teaching and use native English language teachers to conduct courses. This 

situation particularly applied to those countries where English is taught as a second language (Shorouq 

2019). The teaching of English in Thailand followed this approach (Ulla 2021). 

Different methods of instructions for teaching English as a second language have been 

developed, according to the preferences of the educators and the facilities available. The recent 

expansion of digital technology has added to these methods (Robinson-Neal 2021). As a result, English 

teaching began to embrace on-line classrooms (Vimala 2021).  

The oldest method of teaching English as a second language is the grammar-translation method 

that emphasized reading, writing, translation, and the memorizing of grammatical rules. Memorization 
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was the main learning strategy, but students studied about the language instead of studying in the 

language. As a consequence, the method bound the language within the rules of grammar and made 

the students passive listeners (Mambrol 2020).  

An alternative method is the direct method in which the students learnt mostly by listening 

and speaking. This followed the natural way of learning a language. This method was useful in the early 

years of educations but did not work well in higher classes unless the students already had a basic 

knowledge of English (Batool 2017). The direct method was supplemented by the communicative 

method that taught students how to produce a complete sentence by practicing language fluency by 

speaking and writing (Torol 2019). Complementary to these is the so-called situational method that 

used situational vocabulary. Its aim was to give an understanding of the vocabulary to use for a situation 

in relation to its meaning. It primarily helped build a vocabulary of words and how to use them in a 

situation (Ying 2020). 

The bilingual method attempted to integrate all of these methods by teaching English and the 

mother-tongue simultaneously. The aim was to help the students speak and write in both language. 

The use of the mother tongue made the students understand quickly but prevented them from directly 

thinking in English as native learners and affected acquiring a full working knowledge of English (Baker 

and Wright 2021). 

There are other methods that were derivatives or combined the methods mentioned here 

(O’Grady 2019), (UKEDA 2021). The recent expansion of digital technology added to these methods 

(Robinson-Neal 2021). However, all emphasized as a requirement the use of good language 

communication (Khaled 2019).  

Yet, none of these served as a complete method (Manjula 2017). A complete method, or the 

best method, was one that simultaneously catered for the four skills of listening, speaking, reading, and 

writing (Badger 2016), (Durga 2018).  

This paper addresses teaching English as a second language by invoking these four skills using 

a practice based approach that emphasized language learning through communication (Kallio 2017). 

Here, the English language media communication course given by the authors together with the course 

contents and their delivery served as the basis of this study. 

The intent of this course was to facilitate the learning of English as a native learner. This was 

done by having the students use solely English in their interactions with the teacher and with each 

other during the class discussions and in their assignments. The course assignments required the 

students to also express themselves orally and in writing solely in English. This was also required for 

the mid-term and final examinations.  

This approach was deemed useful to those students who wanted to seek employment in the 

media where English was required because it increased their probability of being hired. 

 

Research Objective 
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The objective of this paper was to carry out a study on the teaching of English communication 

for the media using the practice-based method. This included the types of activities that benefitted 

the students for acquiring media based English language communication skills. There was a lack of 

course teaching material using this method and the authors wrote the course text book. The contents 

of this book also formed part of this study. Because of the current pandemic, the course was fully done 

on line. The challenges and difficulties for using the practice-based method and giving the course on 

line formed part of this study. 

 

Methodology 

The methodology consisted in investigating and assessing the practice based type of instruction 

and what was needed to make it successful. This included assessing those components of instruction 

for teaching the media communication course on line. The authors used their teaching experience in 

the practice-based method to carry out the study. The class discussions and assignments submitted by 

the students and their scores were used to compile the data that served to do the assessment. 

Feedback from the students that attended the course was included in the synopsis. 

 

Findings 
The Practice Based Communication Method of Instruction 

The practice based communication method used in the English language media 

communication course was specifically tailored to suit the syllabus requirements of the course 

(CA62509 2021). 

The course contents invoked the four skills of listening, speaking, reading, and writing to make 

it meaningful and relevant to the students. This was done by having class-discussions and by giving 

result-oriented assignments that mirrored real-life media work situations.  The course was divided into 

sixteen sections for a full semester course that covered the different aspects of media communication, 

with each section meant as a class lecture plus a section for the mid-term and final term tests.  

Every class lecture explained what the media required as a form of communication. 

Throughout the course, different aspects of communication were explained to the students as case 

studies, followed by class discussions, in-class and take-home written assignments, and speaking 

assignments given as orals presentations by each student to the class. 

The first class started with the basics of writing in English using cursive lettering. Learning how 

to read and write script in cursive lettering was considered as beneficial for those who wanted to work 

in the English media. Digital writing using the keyboard was the preferred mode today, but writing in 

cursive lettering was deemed useful to know because it is still the standard method of writing that is 

taught in Europe and America, while Asia tends to use print lettering (Moore 2019) (Portanier and 

Kaisornrat 2021). 
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The contents of the course progressed from elementary teaching with simple assignments for 

writing short stories and carrying out short interviews to the higher level of instructive assignments that 

combined scripts with voice overs for videos.  

The course was intended for media communication and as a consequence there was emphasis 

on developing writing skills, but still giving prominence to the speaking portion of the class through 

student class discussions and oral presentations.  

The course content is shown in Table 1. Every class used the four learning requirements of 

listening, speaking, reading, and writing as the method of instruction. 

 

Table 1. Course by Section, Description and Purpose.  

Section Description Purpose 

1. Writing a news story. How to investigate a situation or event, and write a 

newspaper story about it. 

2. Analyzing a feature 

article. 

How to analyze a feature article and write a review about it. 

3. Writing a newspaper 

article. 

How to conduct an interview, take notes and write the 

newspaper article. 

4. Planning the contents 

of a magazine. 

Explaining the contents of a magazine and the process for 

writing a magazine article. 

5. Writing a magazine 

feature. 

How to write a magazine feature and organize the photo 

shoot. 

6. Producing a radio 

broadcast. 

Describes the language of radio and how to prepare and 

broadcast the radio news. 

7. Producing a television 

documentary. 

How to plan the production of a television documentary 

and the script. 

8. Mid-term test. Produce a television documentary with a sound track for 

screening in class. 

9. Producing a film. How to write a screenplay for a film and prepare a film 

shoot. 

10. Webpage design. How to write the design brief for a website and prepare the 

webpage. 

11. Making a blog and a 

podcast. 

How to write a blog and broadcast a podcast. 

12. Producing an 

advertisement. 

How to create a print advertisement and a screen 

advertisement 

13. Market analysis. How to do a market analysis and formulate a marketing 

strategy. 
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Section Description Purpose 

14. Marketing campaign How to launch a new product and evaluate the success of 

the launch. 

15. Class review. Summary review of the contents of all the previous 

sections. 

16. End-of-year test. Produce a film advertisement with a sound track for 

screening in class. 

 

The course contents were purposely formatted to provide to the students the means to 

practice English as a skill. As such, the course did not teach any grammar. This course was meant as a 

second year university course and the students were expected to have an understanding of English 

from their first year. 

To help the students with their writing skills, two English language books were given to the 

students at the start of the course. These were Anne Seaton and Y.H. Mew. (2007). Basic-English-

Grammar - Book 1. Saddleback; and W. Strunk Jr., and E.B. White (2000). The Elements of Style. 

Macmillan. These were meant to help the students compose better assignments by providing them 

with English grammar and English style references. 

However, it was the language competence of the teacher as well as the teacher’s knowledge 

of the media that played a major role in teaching this course effectively. Here, the two-way process 

with involvement and participation between the teacher and the students, and with the students given 

guidance while learning, was essential. 

This was in sharp contrast to the traditional method of the teacher reading from a text book 

and explaining the meaning while the students listened passively. 

Eight students took part in the course. Assignments were given at the end of each class together 

with a mid-term and final test. Additional bonus assignments were also given to motivate the students 

to excel. The students were solely assessed on the completion of their assignments and tests. Five 

students passed with a class aggregate of 61% and three students were given a deferral to complete 

outstanding assignments. 

The class aggregate of 61% for those that completed the course reflected the level of difficulty 

the students found in doing their assignments, especially since the outcome of each assignment did 

not fit into the typical question and answer format. Rather, each assignment required a certain amount 

of research, as is typical of working in the media. 

Each assignment had either a 5% or 10% grading of the total course grading, according to the 

level of difficulty, and with marks equally divided between an accurate rendition of the assignment as 

a media requirement, an interesting and informative composition, and good English composition. The 

assignments were returned to the students with any English grammar errors corrected.  
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By the second class, the students had difficulty in understanding what was required of them. 

This was because they had never been exposed to the practice-based method of teaching and where 

the students learnt within a real-world communicative context. To help the students, mock-up 

assignments were prepared and explained during class. To further help the students, a series of 

questions were formulated for class discussion. The students were then shown how to integrate the 

answers obtained in the discussion into an essay. This technique was used throughout the course to 

guide the students for their written assignments, and for preparing broadcast scripts and voice overs for 

videos. 

As an outcome of this course, the authors recomposed the class lectures into a course text-

book titled Communication for the Media: Course textbook for English language students (Portanier 

and Kaisornrat 2021) that was meant for giving future courses, both on-line and in the classroom.  

Giving the course on line proved to be a challenge for both the teacher and the students 

because of the difficulty in creating a feeling of familiarity. However, physical presence was not possible 

because of the pandemic shutdown of the university. To add to this difficulty, sometimes the Internet 

connection went down during a class or a computer application from the web would not respond. 

Also, while the course content by the teacher was delivered using a laptop computer, the students 

usually took the course on their mobile phone.   

After the course was completed, the students were asked the following questions: 

   What did you like about the course?  

   What did you not like?  

   What do you want to see changed? 

 

All students responded individually. However, they all had common answers. 

 They found the course content very interesting and learnt a lot. They appreciated the teacher’s 

commitment to the class and how guidance was always provided. However, there were times when 

they found a lesson difficult to follow for two reasons:  

- The lecture given by the teacher sometimes used words pertaining to the media that were too 

technical. As a result they could not understand their meaning within the context they were meant 

to describe.  

- They were not accustomed to the fast pace of the course and had difficulty absorbing instructions, 

especially for doing assignments. 

As an outcome of doing the course all students stated that they would have liked as a fall 

back having the explanations repeated in Thai. 

On the basis of what has been stated, a teacher-student interactive network was formulated. 

Figure 1 shows how this network situated the teacher-student relationship for the course. This included 

the effect of those technical constraints for giving the course on-line. The diagram can be equally read 

across to other similar practice-based communication courses. 
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Figure 1. Teacher-Student Interactive Network 

 

Discussion 
The Teacher-Student Practice-Based Relationship 

The practice-based communication method to teach the English media language skills entailed 

creating a problem-solving relationship between the teacher and the students that involved role-

playing during class discussions. The purpose of role-playing by the students was meant to increase 

their confidence in speaking out and expressing themselves in English.  

Half of the students came to the forefront readily in class participation, eagerly contributing to 

the discussions and promptly doing their assignments. The remaining half found themselves ill at ease 

in having to participate equally in the discussion and required additional guidance in doing their 

assignments. 

This was the first time this course was given. To add to its novelty, it was given entirely on line 

using Zoom.  

The course text book that was initially proposed was Nick Ceramella and Elizabeth Lee (2008). 

Cambridge English for the Media. Cambridge University Press. This was a workbook that had its exercises 

Teacher to student 

relationship: 

• Personal interaction.  

• Make a connection. 

• Achieve closeness. 

• Foster mutual trust. 

• Create confidentiality. 

 

Teacher responsibilities: 

• Fill knowledge gap. 

• Stimulate discussions. 

• Act as mentor. 

• Give guidance. 

• Provide feedback 

 

Student responsibilities: 

• Certainty of purpose. 

• Self-motivated. 

• Attentive. 

• Diligent. 

• High participation. 

 

Student handicaps:   

• Language knowledge. 

• Language skills. 

• Understanding instructions.  

Technical constraints: 

• On-line Internet issues. 

• OS incompatibility. 

• Computer issues. 
 

Student language limitations: 

• Comprehension. 

• Oral expression. 

• Vocabulary. 

• Grammar. 

• Composition.  Teacher remedies: 

• Use of soft skills. 

• Reward for performance.  

• Tutorial classes. 

 

Teacher strategies: 

• Teaching techniques. 

• Language practice. 

• Teacher feedback. 

• Class discussions.  

•  
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situated in England. As a result it provided an additional level of difficulty to the students because they 

were expected to role-play in an unknown location and an unfamiliar setting.  

To overcome this handicap the class lectures were redone using a Thai setting for both their 

geographical location and cultural context.  

All of this resulted in having an almost experimental environment. Never-the-less the course 

was successfully completed.  

 

Pedagogical Relevance 
The current pandemic that resulted in the forced use of on-line teaching meant the use of 

conferencing technology as a substitute for teaching in the classroom (Robinson-Neal 2021). Microsoft 

Teams is the technical leader in the use of conferencing technology, followed by Zoom. However, 

these programs were conceived for on-line business conferences and meetings. Their appropriation by 

educational institutes enabled teaching on line as a substitute to classroom teaching. Yet, both 

Microsoft Teams and Zoom were not conceived as instructional tools and as such, they did not have 

all of the attributes that a classroom environment provided (Frankl 2021). This situation prevails for all 

on-line courses.  

Regardless of this incongruence, both the teacher and the students adapted their on-line 

behavior to make the best of the situation.  

Recent studies have shown that it was the quality of the learning outcome and not the mode 

of delivery that determined teaching effectiveness, and with classroom and on-line modes of teaching 

having their own advantages and inconveniences (Frankl 2021), (Vimala 2021). This implied that future 

English language media communication courses can be given on line as a viable option provided the 

teacher and the students wanted it to be successful. 

The use of practice-based communication for teaching has begun to gain preference amongst 

educators. This has resulted in studies being done on its best use (Dixon and O’Hara 2016). Practice-

based communication teaching has gained favor in teaching English as a second language, especially in 

Asia (Kumar 2015), (Shorouq 2019). Hence, the practice-based method of teaching the English language 

media communication at Muban Chombueng Rajabhat University was in accordance with current 

pedagogical methods of instruction. 

 

Conclusion 

This paper assessed the practice-based method of teaching English as an alternative method 

for vocational instruction. This was done using as a case study the English language media 

communication course given by the authors in 2021 to students in the Faculty of Management Science 

at Muban Chombueng Rajabhat University.  

The teaching content included those type of activities that benefitted the students for acquiring 

media based English language communication skills. Also assessed were the benefits of having the 
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course contents simulate real work situations within a Thai cultural context as opposed to a British 

cultural context. Having a Thai content improved the student interactive relationship because it placed 

the students in familiar surroundings.  

The challenges and difficulties for giving the course using the practice-based method on line 

were also discussed. These showed a number of pedagogical issues and challenges.  However, preparing 

the teaching material specific to the course enhanced the teaching experience. The notion of localizing 

and personalizing the course contents helped maximize student learning. It became a pedagogical 

process that provided the students with activities that were relevant to learning English as a 

communication skill.  

 

Recommendations 
The following are recommendations for using the practice based method of teaching based on 

the outcome of the study of the English language media communication course given by the authors 

at Muban Chombueng Rajabhat University. 

To emulate the English native speaker, students should be allowed to only speak in English in 

the classroom. 

The course content must be interactive by having role-play, play-reading, and group discussion, 

where the students would lead the activity.  

The stronger student should be paired with the weaker student to minimize class disparity. 

 The student evaluation method should assess both the student’s ability to apply newly acquired 

knowledge and the use of English communication skills. 

 The teaching of English in addition to the university prescribed English curriculum should be 

also approached as a vocational course, with separate English curriculum for specific vocations.  

The students should be shown English plays and movies of popular classical novels through 

video sessions either in the classroom or during tutorial classes. 

The teaching dimension of English should be done through its four components consisting of 

the proficiency of the teacher, the capability of the students, the class setup, and the contents of the 

syllabus. 

For an on-line course, the teaching material needs to consider the type of communication 

technology that will be used for its delivery.  
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